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PREFACE 
 
We, the Visiting Committee, wish to commend you, the administration, board of directors, 
faculty, staff, parents and student body of Megan Furth Academy for working together to 
make the school a loving, caring and learning environment. We pray that the good work 
that you have done and the plans that you have made for the future will help you become 
an even better school. 
 
The committee found our three days at Megan Furth Academy professionally rich and 
personally rewarding. We experienced a community where everyone is striving to provide 
a Catholic environment where quality education is a priority. 
 
We wish to thank all of you, principal, faculty, staff, parents and students for your warm 
and gracious hospitality. 
 
May the Christ we serve bless you with every success as you journey into your future. 
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Part 1: Context of the School 
 
School/Community Profile 
 
Reference: 

 School Self-Study Chapter 1 (School Community Profile)  
 
To what extent has the school compiled and analyzed data (cultural, demographics, 
financial, survey, interview) that identified major changes or trends since the last self-
study? 
 
Megan Furth Academy was established in 2005. The school was formerly a joint parish 
school fusing Sacred Heart Parish School and St. Dominic Parish School. The school 
completed a substantive change report and visit when Sacred Heart and St. Dominic 
merged, and again when they became an independent Catholic school. This is the first 
complete WCEA self study completed by the “new” school.  
 
Megan Furth Academy has effectively compiled and analyzed local demographic data as it 
reestablished a viable Catholic school presence in the Western Addition neighborhood. The 
board, benefactors, pastors of two parishes, administration, staff and parents collaborated 
to develop an education model that works for their community. Most importantly, the 
school clearly identifies its community, student needs both academically and financially, 
and plans accordingly. The school serves low-income families and provides tuition 
assistance to 80% of its students. School staff are cognizant of educational backgrounds of 
the students’ parents and caregivers, as well as the factors facing their students in terms of 
neighborhood safety. Most notable was its Parent Summit of 2008, a response to their 
school-wide parent survey that identified increased academic support in the after-care 
program as a need. Megan Furth Academy created an After School Academic Program 
(ASAP) to meet those concerns, reorganizing staffing and resources. 
 
The board is currently restructuring itself through a written set of bylaws and committee 
descriptions. 
 
To what extent is the Catholic identity of the school prominent including fostering 
healthy interactions among teachers, students, parents, shareholders, and the greater 
community? 
   
Megan Furth Academy encourages the cultivation of Catholic values and faith formation 
through integration of Catholic values in school life. While unique as an independent 
Catholic elementary school in San Francisco, Megan Furth Academy does adhere to the San 
Francisco Archdiocesan Curriculum Guidelines for religious education. Daily prayer, 
weekly liturgies, and catechist training of all teachers demonstrate a deep Catholic Identity. 
Catechist retreats held annually bring focus to Megan Furth Academy’s commitment to 
Catholic Identity. The Director of Religious Education, a Dominican Sister, meets regularly 
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with staff, teaches some classes, demonstrates lessons, and collaboratively plans liturgies 
with the two pastors, principal and fifth through eighth grade students. A Sacramental 
Preparation Program is offered to students and families providing continued growth in 
adult spirituality and faith formation. Sacramentals are present in all classrooms including 
crucifixes, statues of Mary, a bulletin board devoted to Religion, and prayer centers. Megan 
Furth Academy follows a three step catechetical process—Gathering, Believing, 
Responding, manifested in their commitment to community based service, acting on Gospel 
values and learning about social justice and moral decision making intimately.  
 
Healthy interactions among teachers, students, parents, shareholders and the greater 
community abound as Megan Furth Academy does actively represent itself as a Catholic 
school. The new direction of the Megan Furth Academy as a union of St. Dominic and 
Sacred Heart schools is supported by regular collaboration of Dominican Fathers and 
Dominican Sisters with prayer and personnel. Megan Furth Academy benefits from the 
support of two pastors, one from St. Ignatius and one from St. Dominic’s, as well as a 
committed group of founders who wanted to maintain a high-quality, low-cost Catholic 
education in the Western Addition. 
 
Prayer is emphasized in all school activities such as morning assembly which involves 
parents, staff and students as well as in non-academic gatherings and events such as Back 
to School Night and PTA meetings. Moreover, one of the core values within the Schoolwide 
Learning Expectations addresses Catholic Identity. It states as follows “A belief in God 
founded in the Catholic tradition, but respectful and inclusive of a broad variety of faiths”. 
 
Some of the major shareholders of Catholic Identity are the secondary schools in which 
graduates of Megan Furth Academy matriculate. To this end, it is a stated goal explicitly 
found in the Mission Statement that graduates “succeed in the Bay Area’s best high schools, 
and who believe and practice our values every day of their lives.” The data covering the 
2007-2008 school year shows that nine of the fourteen eighth grade students applied and 
were accepted into parochial or private high schools.  
 
In signage on the wall of the building is the name “Megan Furth Catholic Academy.” In their 
printed materials, including signs outside entrances to the building, they clearly identify 
themselves as “Megan Furth Academy, A Catholic school serving children of all faiths.” 
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Progress Report 
 
References:  

 School Self-Study Chapter 2 (Progress Report)  
 Accreditation Criterion #11 (The use of prior accreditation findings and other 

pertinent data to ensure high achievement of all students and drive school 
improvement.)  

 
To what extent have the prior accreditation findings and other pertinent data been 
used to ensure high achievement of all students and have driven school improvement? 
 
Sacred Heart and St. Dominic merged in 2003-04. At that time they underwent a 
Substantive Change visit by WCEA/WASC. In 2006-07, Megan Furth Academy was 
recreated as an independent Catholic school within the Archdiocese of San Francisco with 
its own governing board. The school postponed their next Substantive Change visit until 
spring of 2008. 
 
In 2009, Megan Furth Academy received its first full WCEA Accreditation Visit. Because of 
the changes and recreation of the school, and in consultation with the Archdiocesan schools 
office, the new school is not being held accountable for the Action Plans of Sacred Heart and 
St. Dominic Parish Schools. 
 
Megan Furth Academy has utilized pertinent data to hone its academic focus to meet the 
needs of its unique school community. Ongoing, systematic improvement in its first four 
years indicates a commitment to an assessment data based focus that drives school 
improvement. In 2006 after analysis of student performance data of the Iowa Test of Basic 
Skills scores and benchmark testing, Megan Furth Academy administration limited 
recruitment to grades K – 3 to ensure education performance and achievement gaps in the 
upper grades could be closed. Resources were earmarked for grades 4-8. January 2007 saw 
the development and implementation of new admissions procedures. The response to this 
intervention is positive. Megan Furth Academy is meeting the challenge to close the 
achievement gaps experienced by their students. ITBS scores are climbing. Strategic 
interventions include After School Academic Program, small class size, 1:1 tutoring with a 
specialist, and academic support plans were also designed to close gaps.  
 
Challenged to improve student achievement, the teachers and administration identified the 
need for professional learning communities. A plan was developed for teachers to research 
and share best practices with each other. Implementation is planned for September 2008 
through June 2011.  
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Part II: Self-Study Process 
 
Involvement and Collaboration in Self-Study Process 
 
References:  

 School Self-Study (Introduction)  
 Accreditation Criterion #1 (Involvement and collaboration of stakeholders in doing 

the self-study that accomplishes the Key Outcomes of the self-study.)  
 Key Outcome #1 (The involvement and collaboration of school/community 

members in the self-study.)  
 
To what extent has there been involvement and collaboration of shareholders in the 
ÓÃÈÏÏÌȭÓ 3ÅÌÆ-Study process? 
 
There has been an effective effort in involving shareholders in the school’s self-study 
including faculty, students, staff, parents, and the Board of Regents. Virtually all current 
students, as well as approximately 67 parents responded to surveys. In addition, the school 
held a Parent Summit on a Saturday to involve parents and teachers in discussing sections 
of the self study. The summit, attended by 45 parents, was held in October, 2008.  
 
The Leadership Team was represented on all committees of the Self-Study. Of the 21 Megan 
Furth Academy faculty and staff members, only nine participated on the Self-Study teams. 
The goal-setting matrix identified teacher/staff concerns in August 2008, indicating a 
desire by the principal to seek out teacher/staff input in the Academy’s goal to close 
achievement gaps, ensure grade level mastery, and prepare their students for high school.  
 

Schoolwide Learning Expectations 
 
Reference:  

 School Self-Study Chapter 3 (Schoolwide Learning Expectations)  
 School Self-Study Chapter 4 (Self-Study Findings)  
 Accreditation Criterion #2 (The defining of the school’s purpose through schoolwide 

learning expectations and academic standards.)  
 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 

Schoolwide Learning Expectations.)  
 
!ÒÅ ÔÈÅ 3ÃÈÏÏÌ×ÉÄÅ ,ÅÁÒÎÉÎÇ %ØÐÅÃÔÁÔÉÏÎÓ ÁÎ ÁÒÔÉÃÕÌÁÔÉÏÎ ÏÆ ÔÈÅ ÓÃÈÏÏÌȭÓ ÍÉÓÓÉÏÎ ÁÎÄ 
philosophy? 
 
The development of the SLEs followed the creation of the mission and were a collaborative 
effort of teachers and parents, and were presented to the community in April, 2008. The 
SLEs focus on the school’s commitment to the Road to Excellence—productive citizenship, 
active learners and members of a learning community. 
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The SLEs are for the most part an articulation of the school’s mission. The mission 
statement stresses graduates who are confident and academically prepared. The 
corresponding SLEs advocate respect, inclusiveness, performance in grade level work, good 
choices and critical thinking. The mission statement addresses the need to “believe and 
practice our values every day of their lives.” The SLEs states these “core” values to be faith 
in God, commitment to be all they can be, a contributor to community [service], self-
respect, and integrity. Academic growth can be measured whereas the measurement of 
student growth in internalizing “core values” is more challenging to measure.  
 
How and to what extent are the SLEs integrated into the total reality of the school? 
 
The SLEs are included in promotional materials and are referred to both in classrooms and 
in schoolwide assemblies. Student work displayed on bulletin boards and in portfolios is 
directly related to the SLEs and academic content standards. Teachers indicated that they 
make instructional decisions based on the SLEs. It is evident that allocation of some human 
resources is tied to the SLEs. For example, the introduction of the Dean of Students position 
in 2007 ensures that the attendance, conduct, and extra-curricular activities of all students 
are monitored closely. This is aligned with the SLEs regarding productive citizens and 
members of a learning community. Furthermore, the DRE position gives focus to the core 
values referenced in SLE #1 and the Catholic tradition.  
 
The mission statement and SLEs are posted throughout the school. The SLEs are integrated 
into the unique urban reality of Megan Furth Academy—students and families are from 
diverse backgrounds, many face economic challenges (80% receive tuition assistance), and 
many are underperforming on academic achievement tests.  
 
The community recognizes the need to enable students and parents to be conversant in the 
SLEs and the faculty is working on a consistent plan to do this. 
 
How and to what extent are the SLEs and academic standards measured? 
  
The school has not yet created rubrics to measure student achievement of the SLEs.  
 
Megan Furth Academy uses a number of ways to measure academic standards. These 
include benchmark testing, standardized testing, formal classroom assessments, and 
informal classroom assessments. Edusoft is the benchmark program used to create the 
exams and disaggregate individual scores over regular six to eight week periods. Students 
take the Iowa Test of Basic Skills (ITBS) and are tested twice a year (September and May). 
The Cognitive Abilities Test (CogAT) is given to third, fifth, and seventh grade students. The 
Brigance Test is given to Kindergarten and first grade students. Formal classroom 
assessments include using Houghton Mifflin Theme Skills Tests and the Houghton Mifflin 
California Summative Test to determine target goals in grades K-6. In grades 5-8, students 
are given standards-based assessments in math, language arts, social studies and science 
every six weeks. Informal classroom assessments include numerous and traditional 
strategies to measure academic growth. 
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Ongoing assessment, data analysis and reflection are essential elements of Megan Furth 
Academy’s mission. To prepare students for high school success it is necessary for 
shareholders to focus on the goal to close achievement gaps and ensure grade level 
mastery. The SLEs are taught specifically as well as integrated into the curriculum. Goal 
setting for individual students, classrooms, teachers and administrators supports the 
commitment to be “All I can be” SLE. It demonstrates that SLEs and academic standards are 
effectively measureable and interconnected as the staff is gaining greater understanding of 
the importance of SLEs and their relationship to academic standards. Another measure of 
success is the students’ acceptance into the “Bay Area’s best high schools”. 
 

Assessment Process 
 
Reference:  

 School Self-Study (all)  
 Accreditation Criterion #3 (The use of a professionally acceptable assessment 

process to collect, disaggregate, and analyze student performance data.)  
 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 

Schoolwide Learning Expectations.)  
 Key Outcome #3 (The assessment of the actual student program and its impact on 

student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
To what extent is a professionally acceptable assessment process used to collect, 
disaggregate and analyze student performance data to improve student achievement 
of the SLEs and academic standards? 
 
Megan Furth Academy’s use of a professionally acceptable assessment process has been 
highly effective. Data drives their instruction and curriculum choices. The school’s regular 
use of “Edusoft” allows teachers to do frequent benchmark testing every 6-8 weeks, to 
disaggregate scores, and inform shareholders like parents and the Board of Regents.  
  
ITBS is taken twice yearly, CogAt is given annually to three grades, and Kindergarten and 
First Grade strengths are identified through use of the Brigance Test. It is from data 
analysis that the administration and Board of Regents limited recruitment in grades four 
through eight during the 2006-2007 school year to address gaps in achievement levels. 
Prior to 2006, adequate screening protocols had not been in place. In January 2007 new 
procedures in admissions and enrollment were implemented to correlate with the SLEs. 
The ITBS scores in graduating students show the gap is closing for grade level achievement.  
 
The mission statement of Megan Furth Academy focuses on the need to prepare students to 
enter high school. Recognizing that many students entered Megan Furth Academy one or 
more years behind their grade level, every effort has been made to bring students up to 
grade level. Use of assessment is frequent and used to modify the curriculum. Standardized 
testing results show that the school is successful in bringing students up to grade level. 



Megan Furth Academy Report of Findings 2009  Page 10 

Part III: Quality of School Program 
 
References:  

 School Self-Study (all)  
 Accreditation Criterion #4 (The acceptable progress by all students toward clearly 

defined schoolwide learning expectations, academic standards, and other 
institutional and/or governing authority expectations.)  

 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 
Schoolwide Learning Expectations.)  

 Key Outcome #3 (The assessment of the actual student program and its impact on 
student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
To what extent is there evidence of acceptable progress by all students to attain SLEs, 
academic standards and other institutional and/or governing authority expectations? 
 
There is evidence of acceptable progress by all students to obtain academic standards and 
governing authority expectations. Ongoing assessment and data analysis show a steady 
move toward closing the achievement gap. Academic goals are developed for students 
through individual student Goal Setting practices. Student success plans implemented by 
the faculty and principal allow for student growth in academics and conduct. Progress 
toward these goals is regularly monitored and shared with the students and their parents.  
 
While the SLEs are being used in the school, rubrics to measure student achievement of the 
SLEs would help the school report on student progress. 
 
Emphasis on high school acceptance (mission statement) has resulted in development of 
before- and after-school tutoring by classroom teachers, in-school test preparation, better 
communication with students and parents, and stronger assistance by identifying a junior 
high staff member to assist with the application process including applications for financial 
aid. 
 
To what extent does the school act as an instrument for evangelization where the 
Gospel message is a lived reality throughout the total school experience? 
 
Megan Furth Academy is highly effective as an instrument of evangelization – living the 
Gospel message through their religious education curriculum, music program, and 
community based service-learning endeavors. Megan Furth Academy is a Catholic school, 
inclusive of a broad variety of faiths. A rich scriptural program and daily prayer, weekly 
liturgies and frequent paraliturgical celebrations manifest a Catholic Identity throughout 
the total school experience. Gospel values are taught daily and social justice and moral 
decision-making are taught in all classes. The DRE, a Dominican Sister, helps staff and 
students focus on the Catholic Identity of the school and she is key to the successful 
evangelization efforts of the school. 
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The school has welcomed several students and their families into the Catholic faith in the 
last few years. Parents spoke highly of the Catholic values of Megan Furth Academy and 
several non-Catholic parents identified these values as one of the reasons they send their 
children to the school. 
 

Organization for Student Learning 
 
References:  

 School Self-Study Chapter 4A (Organization for Student Learning)  
 Accreditation Criterion #4 (The acceptable progress by all students toward clearly 

defined schoolwide learning expectations, academic standards, and other 
institutional and/or governing authority expectations.)  

 Accreditation Criterion #5 (An Organization for Student Learning that supports high 
achievement for all students.)  

 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 
Schoolwide Learning Expectations.)  

 Key Outcome #3 (The assessment of the actual student program and its impact on 
student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
4Ï ×ÈÁÔ ÅØÔÅÎÔ ÄÏ ÁÌÌ ÓÔÒÕÃÔÕÒÅÓ ÏÆ ÔÈÅ ÓÃÈÏÏÌȭÓ ÏÒÇÁÎÉÚÁÔÉÏÎ ɉÌÅÁÄÅÒÓÈÉÐȟ ÇÏÖÅÒÎÁÎÃÅȟ 
staff and environment) focus on facilitating achievement for all students? 
 
All structures of the school’s organization are highly effective in their focus on facilitating 
achievement for all students. The school leadership and governing body strongly advocates 
on behalf of a low income, underserved inner city school community providing high quality, 
low cost Catholic education. The leadership and governing body examine and reexamine 
their needs. Out of the ongoing analysis of needs, Megan Furth Academy limited enrollment 
to address achievement gaps in their upper grades, formed After School Academic Program 
in response to parent concern, and created a tutoring program with classroom teachers 
and interns from the University of San Francisco and local college prep high schools. The 
Board of Regents is an active contributor, regularly monitoring student achievement and 
teacher support to students. Through the efforts of the board, teachers receive merit pay 
raises based on students reaching academic goals developed by students and teachers and 
monitored by administration and board.  
 
The Visiting Committee encourages the board, in its writing of their bylaws, to recognize 
the appropriate role of the administration and faculty in reviewing progress on individual 
student academic goals. 
 
The staff—administration, teachers and support staff—work collaboratively to integrate 
the mission and SLEs into the school wide curriculum so that all children experience 
academic success. Regular, consistent assessment of students and feedback to students, 
parents and governing board serve to facilitate achievement for all students. All students in 
grades 5-8 receive weekly progress reports that are sent home via hard copy or by e-mail. 
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Students in grades 4-8 are given a daily agenda to record homework and daily progress 
reports go home to parents of students who are not satisfactorily meeting expectations. 
Closing the achievement gap and bringing all students up to grade level is a schoolwide 
goal. Analyses of assessment data identifies students needing additional tutoring, 
remediation or intervention. Students are also identified who would benefit from 
accelerated curriculum. Student teacher ratio has been kept low to better meet students’ 
needs. There are three full time classroom aides and each teacher provides two hours of 
after-school tutoring every week.  
 
Technology instruction is supported by an up-to-date computer center funded by IBM and 
the Golden State Warriors. This year students have started to receive appropriate 
instruction in basic computer skills. 
 
Megan Furth Academy supports families in financial need with 80% of families receiving 
tuition assistance.  
 
Small class sizes, a daily nutrition program, counseling services, and an after school 
academic program support are also available. 
 
Since the heart of the Megan Furth Academy mission statement is on success in the Bay 
Area’s best high schools, it is important that effective communication be continued with the 
respective high schools that graduates enroll. Currently the high school admissions 
counselor collects anecdotal evidence about Megan Furth Academy graduates, but there is 
no formal tracking system. A well organized tracking system for graduates would help 
measure and validate the success of graduates. Moreover, the Visiting Committee feels it is 
important to have documented information on students who do not succeed in high school. 
The Megan Furth Academy staff could then work to make the required program 
adjustments by analyzing the ways/reasons students do not achieve success on the 
secondary level. In any event, a graduate tracking system would prove beneficial in 
measuring the success of Megan Furth Academy’s mission and the various integrated 
programs that facilitate achievement for all students. The Board of Directors may want to 
consider including a high school representative from a secondary school in which Megan 
Furth Academy students are enrolled.  
 
The Visiting Committee also notes that the current facility does not have a library/resource 
center for students. Students are able to use the public library a few blocks from school. 
The school does not have a dedicated science lab, a possible consideration for any 
expansion/move of the school.  
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Curriculum and Instruction 
 
References:  

 School Self-Study Chapter 4B (Curriculum and Instruction)  
 Accreditation Criterion #4 (The acceptable progress by all students toward clearly 

defined schoolwide learning expectations, academic standards, and other 
institutional and/or governing authority expectations.)  

 Accreditation Criterion #6 (Curriculum and Instruction that supports high 
achievement for all students.)  

 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 
Schoolwide Learning Expectations.)  

 Key Outcome #3 (The assessment of the actual student program and its impact on 
student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
To what extent does the curricular content, methodology, instruction and assessment 
support high achievement for all students? 
 
Megan Furth Academy provides an effective curricular content, methodology, instruction 
and assessment to support high achievement for all students. Given that Megan Furth 
Academy recognizes the achievement gap evidenced by ITBS scores, the school leadership 
and governing body have incorporated procedures to reach their goal of high achievement 
for all students. The staff recognize that research-based strategies work best for low-
income students and consistently follow the Lorraine Monroe Model using the Blackboard 
configuration. Through this model, student expectations are consistent across the school. 
As mentioned previously, analysis in 2006 of student test scores by the leadership and 
government body led them to limit recruitment in the upper grades so as to better meet the 
challenge of closing the achievement gaps in classes with a low teacher student ratio. Data 
indicates this may be paying off as gaps are beginning to close.  
 
A California standards-based curriculum is followed in K-8 in the core subjects. Students 
and teachers use current, Archdiocesan approved textbooks. Thematic, scaffolded 
instruction is incorporated in the K-4 curriculum. Grades 5 and 6 Languages Arts, Social 
Studies and Science are interconnected. Grades 7 and 8 examine cultures in the United 
States and take advantage of the rich cultural diversity of San Francisco in their studies. 
Fifth through eighth grade students participate in an entrepreneurship program, National 
Foundation for Teaching Entrepreneurship (NFTE) to promote improving academic 
achievement and developing life-long learners. 
 
Assessment is a byword at Megan Furth Academy. Consistent, frequent assessment and 
analysis is perceived as key to the goal of closing the achievement gaps of their students. 
Using Edusoft, the teachers assess individual student progress on meeting state standards 
every six to eight weeks. The school uses the ITBS tests in fall and spring to measure 
school-year progress and summer time losses. Megan Furth Academy uses of a variety of 
assessments and is seeing results as the gaps in student achievement decrease. 
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In terms of assessment, there is recognition of a need to match student benchmarks, via the 
use of the Edusoft system assessment, with that of ITBS scores. There is a recognition that 
workshops and training are needed to provide parents with appropriate information about 
how to interpret the test scores. 
 

Support for Personal, Spiritual and Academic Growth 
 
References:  

 School Self-Study Chapter 4C (Support for Personal, Spiritual and Academic Growth)  
 Accreditation Criterion #4 (The acceptable progress by all students toward clearly 

defined schoolwide learning expectations, academic standards, and other 
institutional and/or governing authority expectations.)  

 Accreditation Criterion #7 (Support for Student Personal, Spiritual, and Academic 
Growth that supports high achievement for all students.)  

 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 
Schoolwide Learning Expectations.)  

 Key Outcome #3 (The assessment of the actual student program and its impact on 
student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
To what extent is there support for student personal, spiritual and academic growth 
that supports high achievement for all students? 
 
Megan Furth Academy has a highly effective program that supports student personal, 
spiritual, and academic growth. A primary goal of the faculty and staff is ensuring that 
every student is supported and encouraged to succeed. A system of support services within 
the community connects the students to the Road to Excellence. These services include 
frequent, prompt and regular reporting of student progress, student success plans created 
for individual students as need arises, homework monitoring programs, mandatory teacher 
tutoring after school, mandatory lunch time and/or after school tutoring for academically 
struggling students, ASAP, good citizenship recognition through Student of the Month 
awards, Star Tickets to promote positive behavior, and Student Council to teach leadership 
skills. 
 
Through the Gellert Foundation grant a CYO part-time counselor serves the school 
community addressing the social and emotional needs of Megan Furth Academy students. 
Teachers reported high satisfaction with the impact of these services on their students. 
Additional time for the counselor would be helpful for the students. All staff members have 
been trained in child abuse and neglect reporting protocols and are aware of their 
responsibilities as mandated reporters. 
 
The rich cultural and environmental opportunities tapped by Megan Furth Academy—from 
the public library to the symphony, museums and Golden Gate National Recreation Area—
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enrich student personal and academic growth and provide opportunity to integrate the 
SLEs into the academic program.  
 
A member of the junior high faculty serves as a high school counselor who meets with 
students once a week for eight to ten weeks, conducts “mock interviews” and works with 
parents to prepare families for the secondary school application process.  
Starting in January 2007, new admissions procedures were implemented to “ensure that 
new students and their families would be a good fit for the Academy’s Schoolwide Learning 
Expectations.” Though this limited the number of eligible students for admissions, it helped 
the school focus on its goal of helping all students achieve academic success by performing 
at or above grade level. 
 
During the 2006-2007 school year a parent organization was established. In 2007 an 
Executive Board was established that adheres to the California State Parent Association 
guidelines. Monthly meetings of 25-30 parents organize fundraisers, room parent 
communication, classroom support structures, teacher appreciation events, and an 
international food dinner. Parents are required to contribute 30 hours of community 
service. 
 
In addition the school provides extended care for early morning and after school, a 
nutrition program including well balanced breakfast and snack for all students, 
extracurricular activities and field trips. These services promote healthy, aware and 
educated students in a nurturing, supportive and academic environment.  
 
To what extent is an understanding of Church Doctrine and Catholic social teaching, 
and service encouraged and valued? 
  
The Religion curriculum is grounded in the expressed standards of the San Francisco 
Archdiocesan Curriculum Guidelines, and is presented in a three step catechetical 
process—Gathering, Believing and Responding—at each grade level through the Sadlier 
We Believe text. Community service is inherent in the Sadlier program and dovetails nicely 
with Megan Furth Academy’s SLEs and mission statement—a belief in God founded in the 
Catholic tradition, committed to be all they can be every day and every way. Community 
prayer occurs daily. School wide Mass occurs each Friday. Megan Furth Academy, under the 
able direction of its DRE is dedicated to the Blessed Mother with a statue of Mary in each 
classroom. The rosary is taught to each student and several liturgical celebrations to Mary 
occur during the year. Other religious practices such as Stations of the Cross, are held 
throughout the year as appropriate. Although a large percentage of the student body is not 
Catholic, parents identified the Catholic values of the school as one of the main reasons they 
send their children to Megan Furth Academy. 
 
Faculty recognize the need to enhance assessment of religious knowledge, through 
instructional consistency as well as use and analysis of data available through ACRE. 
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To what extent is Christian service active and visible? 
  
Christian service is active and visible at Megan Furth Academy. Besides the commitment to 
community service embedded in the Religion curriculum, it is also manifested in a mission 
awareness of people throughout the world through various schoolwide service projects. As 
an example, students demonstrate a generosity of spirit in volunteering for weekend 
community service at St. Anne’s Home for the elderly. Other projects include weekly 
volunteer opportunities at Lima Center at St. Dominic’s Parish, monthly at Missionaries of 
Charity at the Mission Rock Soup Kitchen, and the University of San Francisco food drive. 
Every grade has a service project to help other, needy children in the world, or homeless 
children and adults in the local community. Perhaps the commitment to social justice is the 
greatest gift of Megan Furth Academy—expressed in its mission statement, actualized in its 
SLEs and realized in its community service curriculum. 
 

Resource Management and Development 
 
References:  

 School Self-Study Chapter 4D (Resource Management and Development)  
 Accreditation Criterion #4 (The acceptable progress by all students toward clearly 

defined schoolwide learning expectations, academic standards, and other 
institutional and/or governing authority expectations.)  

 Accreditation Criterion #8 (Resource Management and Development that supports 
high achievement for all students.)  

 Key Outcome #2 (The clarification of the school’s mission, philosophy, and 
Schoolwide Learning Expectations.)  

 Key Outcome #3 (The assessment of the actual student program and its impact on 
student learning and spiritual development with respect to the criteria and 
Schoolwide Learning Expectations.)  

 
4Ï ×ÈÁÔ ÅØÔÅÎÔ ÄÏ ÒÅÓÏÕÒÃÅ ÍÁÎÁÇÅÍÅÎÔ ÁÎÄ ÄÅÖÅÌÏÐÍÅÎÔ ÓÕÓÔÁÉÎ ÔÈÅ ÓÃÈÏÏÌȭÓ 
programs and support high achievement for all students? 
 
Through careful planning and stewardship, Megan Furth Academy has operated within its 
resources—even generating a budget surplus in previous years. The resources are 
sufficient to sustain the school program and ensure student achievement of the SLEs. 
  
Megan Furth Academy has a balanced budget, no debt, clear and transparent accounting 
procedures, low administrative costs, and effective use of volunteer parents. Books are 
kept by an outside accounting firm, which prepares monthly financial statements. The 
administration and Finance Committee review those statements monthly, providing 
continuous evaluation of operations and the overall budget plan. 
 
Since its inception as Megan Furth Academy, the board has promoted two fundamental 
concepts—keep tuition low enough to be affordable and salaries sufficiently competitive to 
attract and retain a qualified teaching staff. Teacher salaries include raises and bonuses 
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based on teacher and student performance. Access to quality education provided by Megan 
Furth Academy to their target community meets the goal of their mission statement of 
graduating academically prepared students.  
 
In the budget year 2007-2008, tuition and fees accounted for 18% of income; the school’s 
various fund-raisers accounted for less than 1% and other sources such as facility rental 
and earnings on investments contributing an additional 11%. The remaining 70% of 
income is provided by the individual donations, foundations, endowment fund and 
fundraisers organized by the development director. 
 
The development program has been formalized over the last three years; with the hiring in 
2007 of a development director who coordinates the annual fund-raising luncheon, works 
with major donors, and writes grant proposals. Moreover, in 2008 a highly specialized 
fund-raising database was established, converted from a donor list of more than 3,000 
individuals, foundations and corporations. This has proved to be an effective tracking 
system for financial contributions to Megan Furth Academy. Many of the donors participate 
in scholarship programs for individual students and contribute to Megan Furth Academy’s 
financial aid program. A long-term ten-year plan is being organized to expand financial 
support. The goal is to provide to Megan Furth Academy a predictable income stream 
rather than to rely on yearly contributions. This plan needs to address the current 
economic conditions as well as plan for the future. 
 
Megan Furth Academy has kept tuition affordable. Per student spending averages $16,300 
but tuition per student is $3,000. Assistance by outside organizations is provided for those 
families who cannot afford the $3,000. Tuition per student has remained the same ($3,000) 
for the past five years.  
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Part IV: Summary and Recommendations  
 
References:  

 School Self-Study Chapter 4 (Analysis of School Program)  
 School Self-Study Chapter 5 (School Improvement Action Plan)  
 Accreditation Criterion #9 (The alignment of a long-range School Improvement 
Action Plan to the school’s areas for critical growth to support high achievement of 
all students.)  

 Key Outcome #4 (The development of a School Improvement Action Plan that 
addresses identified growth needs (critical areas for follow-up).)  
 

Schoolwide Strengths/Critical Areas for Growth and Action 
Plan 
 
Schoolwide Strengths: 
 
Megan Furth Academy’s greatest strength is its human resources-its faculty, staff, students, 
parents, Board of Regents, and volunteers who share a desire to positively impact urban 
youth and who come together to create an authentic learning community in the Catholic 
tradition.  Our second greatest strength is our small size, which creates a collective 
accountability for student success.  Other strengths of the school community are: 
 
1. The school employs a skilled and knowledgeable Director of Religious Education who 

facilitates all aspects of faith formation at Megan Furth Academy. 
2. The school has a rich history and deeply rooted Catholic identity. 
3. The school has a strong presence of the Dominican Sisters. 
4. The schoolwide curriculum, procedures and rituals are aligned directly with the 

mission and philosophy. 
5. School leaders and teachers collaborate with the Director of Religious Education to 

integrate our Catholic values. 
6. The low student-to-adult ratio enables the school to provide differentiated experiences 

for students both academically and socially. 
7. Goal-setting for individual students, classrooms, teachers and administrators is an 

integral part of living our core values. 
8. The Board of Regents allows the principal to set priorities for resource allocation and 

budget development. 
9. Implementation of the Edusoft system of assessment and the reporting and review of 

data every six weeks. 
10. Employment of a fulltime development director to raise 80% of the school’s operating 

income. 
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Critical Areas for Growth (identified by school)  

The areas identified as the most critical areas for growth are creating a professional 
learning community rich with opportunities for professional development, continued 
development of the religious education program, and adoption of a coherent approach to 
writing instruction.  Specifically, the following areas for growth were identified and 
prioritized through the self-study process: 

1. In order to stay current in best practice and instructional innovation, faculty members 
must commit to make more time for participating in professional learning and 
continuing education. 

2. The school should adopt and receive training on a comprehensive K-8 writing program 
such as 6+ Writing Traits. 

3. A research-based approach to teaching writing in all grades should be adopted. 
4. More work on differentiated instruction is needed. 
5. All teachers need to complete requirements to become certified as Catechists. 
6. Continued professional development is needed strengthen cross-curricular connections 

with the religious education. 
7. Teachers need to implement a consistent system of assessment in religious education.  
8. Religious education assessment data needs to be analyzed and used to drive curricular 

and instructional planning in the same way that data are used in the other core subject 
areas. 

9. Students need to begin participating in ACRE and Catholic Identity Survey. 
 
The critical areas of growth that were used to write the School Improvement Action Plan 
are: 

1. In order to stay current in best practice and instructional innovation, faculty members 
must commit to participating in professional learning and continuing education.  

2. Continued professional development is needed strengthen cross-curricular connections 
with the religious education. 

3. A research-based approach to teaching writing in all grades should be adopted. 
4. Religious education assessment data needs to be analyzed and used to drive curricular 

and instructional planning in the same way that data are used in the other core subject 
areas. 

5. Teachers need to implement a consistent system of assessment in religious education.  
 

Critical Areas for Growth (identified by Visiting Team) 
 
1. Infusion of technology throughout the curriculum 
 
 
To what extent does the long-range School Improvement Action Plan align with and 
ÁÄÄÒÅÓÓ ÔÈÅ ÓÃÈÏÏÌȭÓ ÉÄÅÎÔÉÆÉÅÄ ÃÒÉÔÉÃÁÌ ÁÒÅÁÓ ÆÏÒ ÇÒÏ×ÔÈ ÉÎ ÏÒÄÅÒ ÔÏ ÓÕÐÐÏÒÔ ÈÉÇÈ 
achievement of all students? 
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It appears Megan Furth Academy has effectively aligned their action plan with the 
prioritized identified areas for growth.   
 
The first target area within the Action Plan is Student Writing. The action plan as outlined 
in the narrative and timeline appears sound. The primary outcome as stated in the 
narrative is to significantly improve student performance in the writing section of the high 
school entrance test as well as molding students to “become critical thinkers who can 
express themselves in their writing.” 
 
The second target area of the Action Plan is the development of a Professional Learning 
Community. This area addresses the numerous concerns expressed the self-study on the 
need for professional development. The Visiting Committee encourages the staff to develop 
the methodology of a professional learning community through a focus on increasing 
achievement in writing. After a successful writing curriculum is established, other 
prioritized professional needs can be addressed. 
 
In the narrative for Religious Education the school made a distinction between faith 
formation/Catholic identity and student assessment in religion. Megan Furth Academy 
would like to use ACRE data to drive Religion instruction similar to the way assessment and 
data gathering drive the other core areas. Data collected will inform future professional 
development and another outcome would include teacher collaboration to develop lesson 
plans and instructional strategies.  
 

±ƛǎƛǘƛƴƎ /ƻƳƳƛǘǘŜŜΩǎ wŜŎƻƳƳŜƴŘŀǘƛƻƴǎ 
 
The Visiting Committee recommends that a fourth Target Area be added to the school’s 
Action Plan. This target area should address the infusion of technology into the teacher 
instruction/student learning process in order to prepare students for high school. A 
comprehensive technology plan, to be implemented over several years, could focus 
achievement of ISTE standards by students and teachers, on increased use of the computer 
lab for instruction of curricular subjects, and also teacher use of technology for instruction 
and assessment.  
 
As a part of their professional development activities the Visiting Committee encourages 
teachers and the principal to serve on WCEA Visiting Committees.  
 

Implement and Monitor School Improvement Action Plan 
References:  

 School Self-Study Chapter 2 (Progress Report)  
 School Self-Study Chapter 5 (School Improvement Action Plan)  
 School Self-Study Chapter 6 (Implementation of School Improvement Action Plan)  
 Accreditation Criterion #10 (The capacity to implement and monitor the School 

Improvement Action Plan.)  
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 Accreditation Criterion #11 (The use of prior accreditation findings and other 
pertinent data to ensure high achievement of all students and drive school 
improvement.)  

 Key Outcome #4 (The development of a School Improvement Action Plan that 
addresses identified growth needs (critical areas for follow-up).)  

 Key Outcome #5 (The development and implementation of an accountability system 
for monitoring the accomplishment of the School Improvement Action Plan.)  

 
To what extent does the school have the capacity to implement and monitor the School 
Improvement Action Plan? 
 
The school has both the desire and the financial resources to accomplish their goals. The 
first goal is to bring all students up to grade level in writing. This is an ambitious plan 
considering that many students entering Megan Furth are below grade level. Nevertheless, 
the plan, as outlined by the school, is focused on writing for the next two years and includes 
both staff development and a writing program. The second goal, development of a 
professional learning community, should enhance the first goal and make it even more 
attainable. The final goal is to assess students using ACRE. The school has the resources to 
do this. The school needs to consider ways of keeping shareholders informed of the success 
of its Action Plan. 
 
What impediments, if any, must the school address in order to accomplish the School 
Improvement Action Plan? 
 
Megan Furth Academy depends upon income from development and fund-raising not 
supported by parents to support the major part of their budget. In these economic times, 
this could be a challenge unless the school can increase enrollment. The governing board is 
dedicated to ensuring that the school remains open and increasing enrollment. In the 
words of the CFO, “We can and we have to do this.” Megan Furth Academy is blessed with 
substantial cash reserves and their development and fund-raising efforts are future-funded 
(i.e., money collected this year is for next year’s budget). All are aware of the current 
economy and are working to minimize the impact on the school’s budget. 
 
There has been a large staff turnover in the past. All of last year’s teachers returned this 
school year. The school and governing board recognize the importance of stability in staff. 
The board approves salaries and institutes raises and merit bonuses based on performance 
to encourage high achievement of students and retention of teachers. The board also 
recognizes the need to focus recruitment efforts to find the right person for the job, and 
that a teaching position in an inner city school requires some special abilities and talents. 
 
The governing board is currently undergoing a significant transition. Previously there was 
a small executive committee who worked directly with the principal of the school in the 
management of the school, and a larger Board of Regents to be the public face of the school. 
The board is in the process of combining the two groups under a new set of bylaws. The 
new board will have specific responsibilities in development and strategic planning, and 
fewer management responsibilities while still retaining oversight capabilities. The exact 
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makeup and functioning of the new Board of Directors will have a significant impact on 
Megan Furth Academy and the school’s ability to accomplish the School Improvement 
Action Plan. 
 
The Visiting Committee suggests that the newly constituted board give consideration to the 
role of all shareholders including the principal, faculty, and parents, in discussions and 
decision-making around strategic planning as it relates to shareholders. The new board is 
also encouraged to explore administrative models to support the principal in her role as 
the instructional leader of the school as she leads the effort to implement the School 
Improvement Action Plan. 
 
 
 
 


